66
Using the criteria outlined in the previous paragraph, members of the IGLA group 126 were asked to identify as many SWC candidates as possible within their countries and, where 127 appropriate and feasible, from other nations. An original shortlist of 31 coaches was 128 compiled. Institutional ethics approval was granted prior to sending a comprehensive 7 information pack and a request to participate in the study to the nominated coaches. A total of 130 17 coaches accepted the invitation (see Table 1 for demographic data of the sample). 
171
The duration of the interviews ranged from 60 to 180 minutes and they were mostly 172 conducted face-to-face. Three interviews were conducted using video conferencing.
173
Interviews were conducted in the native language of the coaches and athletes, transcribed 174 verbatim, and subsequently translated into English. Over 1,000 pages of double-spaced text 175 were produced. Coaches and athletes were sent the interview transcripts for checking (Patton, 176 2002), however, no amendments to the transcripts were necessary.
177

Interview Data Analysis
178
In the present paper, we focus explicitly on the findings arising from the analysis of 
184
We analysed the data following the principles of thematic analysis described by coaches' and athletes' interview data were coded separately after which key themes from 191 both data sets were compared. The broad themes that emerged were similar, yet there were noteworthy nuances within the themes, to which we draw attention in the results and 193 discussion sections. Nevertheless, it is acknowledged that there is always potential for some 194 confirmatory bias in the analytical process, which we were cognizant of and attempted to was very aware that his job is to step in at the right moment and get the team moving.
358
I think that's why he looks for a personal connection with the players beforehand, and
359
it is very important for him to bring the team together as people.
360
In addition, a number of athletes indicated that, at times, their coach deliberately created and re-build athletes when they felt they were becoming complacent due to success on the 372 field or to the status and comforts afforded to elite performers. SWC were very keen to 373 address all these issues early, explicitly and directly. Coach 8 talked about "ensuring that the 374 players understand that fame and making a bit of money on corporate functions on the back 375 of an Olympic gold medal is ok, but if you don't win the next one that will dry out quite 376 quickly".
377
Closely linked to this point, some SWC made a conscious effort to protect athletes 378 against the development of a sense of entitlement, which could potentially impact on their performance. They spoke about using strategies to foster a feeling of gratefulness amongst 380 athletes and the realisation that, despite having worked very hard for it, they were very 381 fortunate to be in the position they were, and that they could lose it all very quickly. the high degree of coherence between the data collected from coaches and their athletes.
400
Coaches reported that high levels of emotional intelligence were necessary to adapt their 401 behaviour to each individual rather than using a one size fits all to relationship building 402 and/or conflict management. In the main, SWC described themselves as collaborative and Athlete 10 talked about how their coach "wasn't always nice, but knew exactly when he was 510 and when he wasn't and plays whatever role he thinks is going to get the job done on that 511 day". some coaches warned about a key challenge being not forgetting about "doing the basics of 521 teaching the sport well and managing people effectively" (Coach 7).
522
Athletes reported that one of the biggest challenges for coaches going forward would 523 be the need to become increasingly athlete-centred (Athlete 1). This referred to getting to 524 know the athlete better as a person, but also to foster player and team empowerment. Again,
525
this seems to suggest that coaching at the high performance level is moving away from a coach-driven power relationship towards a cooperative partnership between athlete and coach 527 and athlete and athlete.
528
Coping with Pressure and Failure
529
The IGLA was interested in the SWC's views on dealing with pressure, the threat and 530 reality of failure, and the associated potential for stress in their work. As expected, coaches 531 openly acknowledged that high performance coaching is a very pressurised environment, and 532 that to survive, let alone succeed, in this environment "resilience and perseverance" (Coach 533 9) were fundamental attributes. SWC were able to clearly articulate their interpretation of 534 pressure and failure. In the main, pressure was understood as inherent to the job of the high 535 performance coach. As such, pressure is to be embraced and, as Coach 2 put it, "count 536 yourself lucky because the day there is no pressure it means you are no longer a contender".
537
Moreover, most coaches highlighted that pressure and high expectation acted as a catalyst for 538 their effort. Again, Coach 2 emphasised that pressure "focuses rather than distracts me".
539
In relation to dealing with pressure effectively, SWC proposed a number of strategies.
540
First of all, they had learnt to naturally "dissipate ordinary pressure over the years" (Coach 6)
541
and to "normalise the job" and its daily demands (Coach 3). Past experience as an athlete and 542 growth in status as a competent coach had facilitated that process. Coaches also reported 543 trying to "focus more on the process and the journey than the final outcome" (Coach 2).
544
Breaking challenges into smaller steps and tackling one step at a time was the modus 545 operandi of the coaches which guaranteed them, as coach 6 reported "a sense of having done 546 all I could to maximise my chances of success and get a certain degree of peace of mind".
547
The need to set realistic expectations to avoid undue pressure and disappointment was also 548 stressed. Finally, whatever the outcome, "taking total responsibility for it and a focus on doesn't happen with this one" (Coach 9). One coach was single. Finally, all SWC emphasised 567 that they took measures to stay in good physical shape and that this has a positive effect in 568 their ability to deal with the pressures and demands of the job.
569
The second half of the results section revolves around the personal stories of SWC.
570
These stories relate to their journey to success and the learning opportunities accessed in the 571 process.
572
The Developmental Pathways of Serial Winning Coaches
573
Central to supporting those with responsibility to recruit and develop high put it "I hate token coach education; it's pointless".
602
Serial Winning Coaches' Access to and Preference for Learning Opportunities
603
The researchers included a section in the bio-demographic questionnaire wherein 604 coaches were asked to rank both their most commonly accessed and their preferred learning
605
opportunities from 1 to 4 in descending order. SWC ranked coaching qualifications, coaching 606 clinics, on-the-job learning and self-study as the most commonly accessed learning 607 opportunities. On the other hand, peer learning was consistently rated as the preferred 608 learning opportunity by SWC followed by coaching qualifications, self-study, self-reflection 609 and on-the-job learning (see Table 2 ).
610 Table 2 611 Serial Winning Coaches Access to and Preference for Learning Opportunities 1 612 1 Key: coaches stated the 4 types of development opportunities they had accessed most frequently in descending order. As such, even when an opportunity is ranked as a 4, it still denotes a relatively high frequency compared to others that do not feature in the top four for each coach. Similarly, when asked about preferred opportunities, an option rated as 4 can still be considered as seen positively by coaches. Significant importance is attached here to the frequency with which a particular type of learning opportunity features in coaches' top four either as accessed or preferred. choice" (Coach 3). Along these lines, the majority of SWC described how, from an early age, show everyone what she was capable of. Finally, coach 14 explained how he declined the 688 opportunity to compete at the Olympics to start a new career outside sport and had never 689 been able to forgive himself until he returned to the sport as a coach.
Development Opportunity Accessed Preferred
690
The final common thread with regards to SWC's journeys to success revolves around 
706
Discussion
707
The aim of the research was to provide a representative profile of the personalities, their coaching, the discovery of an early desire and aptitude for coaching, their thirst for knowledge and a relentless and purposeful quest for self-improvement and victory. All these 723 elements were supported by a striking ability to maximise chance and opportunity. Through 724 the answers to the specific research questions, however, the study unearthed a number of 725 underlying themes, which seem to have influenced the coaches' developmental journey, as 726 well as their approach to their day-to-day work. These will be the focus of the discussion.
727
SWC have spent their life in an unrelenting pursuit to enhance human development: 
799
In addition, this study brought to the fore the need for the coach's vision and mission (i.e., doing things for their own benefit) and communion (i.e., trying to benefit others)
825
provides an optimal equilibrium that promotes coach and athlete thriving (also see Mallett & 826 Coulter, 2016).
827
Benevolence also plays a role in the way SWC approached relationships and power.
828
The quality of the coach-athlete relationship has been highlighted as a key factor for 829 performance (Jowett, 2007 there is a potential 'lost in translation effect' that could have impacted on the reliability of 928 some of the interview answers. Finally, despite efforts to obtain a more diverse sample, the 929 majority of the interviewed coaches and athletes were predominantly white, western and male
930
limiting the generalisation power of the findings.
931
As a result of the findings we propose some ideas for further research. First,
932
conducting a similar study with a more diverse sample to include coaches and athletes from 
952
Conclusions
953
In the present paper, we aimed to provide a representative profile of the practices and hinges on an enduring and balanced desire to considerately support oneself and others.
965
However, it is important to recognise that no two coaches from the sample were the 966 same, and that, perhaps, a large part of their success lies in their individual characteristics.
967
Notwithstanding this, the results offer a composite philosophical and operational framework, 
